Programme Note Keeping the Lights On 
The full play script for Keeping the Lights On was written by Mari Cruice for a research project: Where does theory come from in educational research?, initiated by Victoria Perselli at Kingston University, UK, which investigated the places and spaces of theory and theorising in research in higher education from trans-disciplinary perspectives. It appears as a chapter in Perselli’s edited book: Education, Theory and Pedagogies of Change in a Global Landscape.
The project began as a series of reflections on researching, writing and supervising doctoral and post-doctoral work, whereby Perselli became increasingly curious about how folk in HE, especially those in predominantly teaching roles, find time for theory and theorising, and when they do, which theories were being foregrounded and how was this being articulated – if at all – in their daily work?
The project demonstrates how participants operationalised theory to bring about change in their practices, and the inferences of this for structural and systematic change at institutional level. It also raises more general questions regarding the status of different forms of knowledge generation, transfer and mobilisation in higher education, as reflected by the diverse cultural and socio-economic contexts of practitioners in different parts of the globe, when describing their working lives (Perselli, 2015). 
This in turns opens a ‘Pandora’s Box’, politically speaking, when comparing the experiences of practitioners working in theory-rich environments and those wrestling with the practical difficulties of survival in their respective professional or disciplinary areas[footnoteRef:1], all of which is captured so neatly in the dialogue between the two protagonists in Cruice’s play script. Unsurprisingly perhaps, it is the Schools of Education in England, and statutory schooling in particular, where concern is – or should be – at its highest, in our view, since it is here that profound interference in the work of educators can be seen to be doing tangible, and potentially irreversible, damage. This is somewhat ironic because, whilst regimes internationally regarded as ‘oppressive’ or ideologically conflicted might be assumed to produce overtly biased curricular and pedagogic experiences (as depicted by Xiang Li (2015) for example, whose chapter focusses on the Chinese ‘post-80s’ generation, it is the bizarreness of the English (national) curriculum – and in particular the curriculum for English – that grabbed us when we began to analyse the play in response to the original research focus, and to adapt it for live performance. [1:  C.f. ‘theory austerity’ (Perselli, 2015)] 

From these readings there were at least three ways in which this came to the fore (in no special order): 1) the absent-presence of politicians[footnoteRef:2], 2) the effectiveness of their methods of interference[footnoteRef:3], 3) the language in which this is couched and the insidious effects on the protagonists, ‘Megan’ and ‘Sam’[footnoteRef:4]. Megan and Sam depict themselves as warriors: ‘strong Celtic women’, with an ability to write, a sense of togetherness and a battery of theoretical knowledge and practical strategies at their disposal. They have doctorates, they have the possibility to return to the ivory tower, and so forth. But what about everyone else?  And in this instance, what about higher education? What about HEFCE, the QAA, the HEA, the PRES, the SES, the Green Paper, the REF, the TEF?[footnoteRef:5] However smart (and self-reflexive) they may be, how can Megan and Sam reassure themselves that higher education itself is not now undergoing a complex process of Ofstedification? [2:  E.g. the ‘Blob’ (Perselli, 2015; Cruice, 2015)]  [3:  E.g. the ‘panoptic’ Ofsted inspection system (Bentham in Foucault)]  [4:  ‘Fearful’ in the original; amended to ‘frightened’ in the performance version; ditto ‘annoyed’/’angry’]  [5:  Presented, for example in the latest edition of the BERA Research Intelligence (2015, Issue 128) as a strap-line-cum-foregone conclusion?
] 

[bookmark: _GoBack]We see the opportunity to perform this dialogue in the theory-rich environment of King’s as an enabling process that helps us to further locate the theory project within contemporary contexts that are both local and outward facing, as well as to experiment further with practice-as-research as a best-fit methodology for our educational activism. In this vein we also hope that through the drama the paradox of education in relation to/contrast with higher education, as distinct paradigms and ways of being, might alert participants at the Pedagogy of Ambiguity Conference to the necessity for collective resistance to political manoeuvres across these sites which significantly erode our intellectual capacities and practical abilities as scholar-educators. We think this has a profound impact on our students as much as ourselves, in that it represents a depleted version of the education for which everyone now pays so dearly. The British government surely can – and must – do better than this?
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